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Introduction ~ . ^ ^ ^ ' ' ''^.- V^-V 

It has heeri only four y^ars< since former USOE Commissioner of Education 
Sj.dney P* Marlcind^ Jr. coined t;he term, "catreer education," Since t^lat 
time /the concept has swept the country • At a recent USOE_ career^ 
education Conference, 46 state depatrtments of education and 5 of the 
6 trust territories plus the District of Columbia sent representatives. 
Nine state legislatures have^passed career education legislation. 
Hundreds of publications on career education have been produced and 
distributed. At least lO m^j^ national associations have endorsed 

\ i ' ^ ■ 

career education. Career elBucatiion programs have been initiated in 

' '^-^ ' 

almost one-third of the mation's 17,000 school districts. Career i 

. ^ ' ^ 

Education has been endorsed by both pf tlie USOE Commissioners of Education - 

^ ' ' e / . ^ 

Dr. John <X Ottina -ar^d Dr. Terrel H. Bell - who ha(ve followed Dr. Marland 

in occupying that position. When P.L. 93-380 was passed and signed intcy^ 

laW/ in August/ 1974/ career education became, for the"^ first time \n ^ 

history/ a mamdate of the Congress of the United States. In Ck:tober/ 

' \ ^ . . \ % 

1974, the United §tates Office of Education publishe<i an official 

policy paper on catreer education. Never has a call for educational change 

been adopted so fast in so many places with so few^ Federal dollars. In 

this seiise/ career education has truly broken all records.. 

In my. opinion/ Dr'. Marland acted wisely in refusing tQ^ provide a 

single USOE definition^ of career education when he coined the teirtn. 

Instead/ 'he called for the meaning pf career education to be forged in 

local^ $tate,. .a,r)^national debate and actions, 'as a result , .tareer 
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education has been defined in a wide variety of .ways by widely diverse^ 
segments of our sbciety. It has sometimes seemedi as though ceireer 
education is viewed as an answer to almost any problem anyone could 
see facing* AmericanI Education, for awhile^ career education seemed to . 
be perceived as a panacea, for all the ills^ of ^ur educational system. . 
This was dangerous and unwise. That as, anythi'nq regarded as a 
panacea is almost surely doomed to become, a matter of over promise^ 

c 

amd under delivery. 

^ Fortunately, somef strong amch common threads seem to be evolving 
with reference to the need for, nature .of, and methods to be utilized 
in implementing ceureer education. It is time that these common threads 
be identified and discussed Un^wciys, that are clecir to the general \public. 



Career education is a crusade for change in our entire systern'of American 
Education. Unlike some previous calls ^ for change, career "feducat ion • s 
crusade ccuinot succeed if only educators are involved T.n the effort. 
IJhe changes called for by ccureer education involve the broader ccxnmunityj 
as .well as the system of education. The public has a right to know and a 
responsibility to act in the ccureer education concept. 

In attempting to provide such knowledge as a basis for actioi^, three 
topics must be* considered: (a) the need for career education; (b) the 
nature of ccureer education; (c) the actions required. for implementation 
of ceureer education. The remainder. of this presentation will be devoted 
to 'a discussion of these thre^ topics u ' ^ * ^ 

The Need For Cgireer^ Education ^ ' 

• . " ^ *' 

Two, basic, and related societal needs lie behind the ceureer educatioh 

movement. . One is the need to clarify and emphasize "relationships between 

education and work for all persons. The second is the need to'make work a 
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more meaningful part of the total lifestyle of all persons. ^ Each of these 
needs can be pictured in terms of both society as a whole and in terms of 
individuals in the society. ^ 

American Education has produced a relatively few individuals whose 
efforts have cheoiged the entire occupational structure. The rise of 
technology has increased the need for persons with, specif ic occupational 
skills and dramatically reduced the need for unskilled labor . In addition^ 
and equally important, it has resulted in a rapid rise in the rate of change 
in the occupational system. As a result, youth are faced v(ith two problems 
which, ^to many, must appear to be contradictory in nature. First, tbey are 
told they must acquire some of occupational skills that can be used to ^ 
enter the labor market. Second, they ar^ told they must have -adaptability 
skills that wi^ll enable them to change with further changes in the world of 
paid employment. It is no wonder that many appear confused ,and uncertain. 

American education had done a good job in preparing a minority of its 
students both to^ cope with change and to be productive contributors to still 
greater change. W6 have not %one a good job- for the vl^st majority of our * 
Students - including 'tnany of our college graduates as well as many who 
leave the educational system at earlier levels. For the gre^t majority of 
students, American Education's prime contribution seems to have been simply J 
lengthening the number of years of schooling. While this has delved, for 
most youth, the time at which they seek to enter the labor market, it has not 
helped greatly in the transition from school to work. One does not solve a 
problem by delaying the time at which the problem is faced. 
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The results of American Education's failure to clarify and emphasize 

I I 
relation^ips betwe.en education and work are appeurer;^ to all. The^ can 

seen in the i^ickening stsdDility of the rati*o^of youth to adult employme'n^' 
• ' . ' _ - • . A, ^ " 

remaining a^t a level of 3 to 1. They can be seen in the compla(ints of 

employers that youth seeking jobs possess neither the basic academic skills, 

*• * . • ^ 

good work hai^its, or positive work attitudes that make for productive 
employees-. They can be seeiv in the Icirge numbers of youth who can. see, no 

* / 

relationshiyps between what they learn in school and what the? will do when 
they leav^ school. They can be seen in the large numbers or a'dults who, 
Vhen taped with the need to^^change occupations, find themselves unequipped 
for doing so. In all these ways, the past failure of Am^erican ^Education 
to help all students understamd and prepare for relationships between 
education and work are obvious. The need to change is" equally obvious/ 

, t * 

Importcint a< it is, the lieed to clarify^and act on the increasingly ^ 
close relationships between education and work represents only the tip of , 
the iceberg of needed change. At a deeper level, both employers and 
employees - both youth and adult - both paid and \^olunteer workers - seem 
to be looking for greater meaning and meaningf ulness from work as part of 
their total lifestyle. Productivity, expressed as output 'per man hour, has^ 
become a matter bf national and international concern. To6 many workers ^ 
seem to endure their jobs rather than gain personal satisfaction from their 
work. They come to work as late as possible,^ do as little as possible, and 
look forward to the time ^he work day is over. JThe resul^t is described in 
the popular literature as "worker .alienation J* Debate continues regarding 



whether worker alienation is due to worker qualities or j*ob conditions. 
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* • * * * 

-The answer/ of course/ is that both have, been involved'. There is, a crying / 

need to curtail the debate cqid_,move towaurd solution. Career education is, 

part of that movement toward solution • ^ ^ • 

The proportion of one's JLife §pent in paid -employment is declining. ^ 

As this occurs/ the need for individuals to find meting and (mecmingfulness 

in their lexsur^ time increases. It is est>eci^lv important for those who 



fail to find such meaningfulness in the world of y$>aid employment* Ye,t/ far 
too'^m.ahy seem to be regarding the word "lei^sure" aS synonomous with the, 
word "play". Persons with nothing to do^eiry seldom do nothing. It seems 



obvious, that many of ouk current societal problems have, stemmed from our 
unwillingness and/or inability to concentrate attenti^on on how to help 
individuals gain a great^ef sense bf self wofth and meaning tli'tpugli their 
leisure time. Career education also seeks to contribute to solutions to 
these problems. . . \:' 



/ 



The Nature of Catyeer Education , 

ffhe.^re of the career education concept is centered ^around a four 
letter 'Word - ".work". There is consensus/ though far from universal agreement, 
among; career educat\ion leaders at t»he local/ state/ and national levels that 
this ^s*so. The negati^ connotations associated wi^h the word "work"^//in 
the minds of many/, make it essentia^ that^ifcs meaning/ as used in career 
education/ be discussed hereN^^ # ^ 

T** "Woirk" is- conscious feffort/ ottier than' aotivit^iBS whose primary purpose 

4 ■ .■ ^ ^ • ' - 

is either coping or relaxa1:ion /* aimed at p^oduciij^g benefits for oneself and/or 
for oneself hnd others. In this context , the word "work" is distinguished ^ 
from the word "labqr" by the fact that it represents a purpose chosen by the 



iniiavidual. This definition can be used, to cover the world of oaid " 
employment. It also Applies to the work of the full-time home maker the 
vt)lunteer worker, work performed as peirt of one's leisure time, and the'' 
work of the student as a learner. Its key words are "conscious", "effort", 
"producing", and "benefits*'. ' ' , . - 

The single most im^)ortant understanding to be derived frcxn this 
definition is its\ implications , 'of personal meaning^ ulness for the individual 
This is rooted in the basic hjjinan need of all human beings to become 
someone thrbugly^oing sanething. It is the need ^b^do -.to achieve - 
to accomplish that is emphasized in this defiriition. 

The word "work", as defined here, is not a socie>t4l obligation. ^Rather 
"it is more correctly viewed, as a human right of all human beings. In a 
very real s^nse , it is the right of each individual to discover both who 
she* or he is and- why she or he exists through what she ^or he is aible to 
accomplish. It* is obviously related both to society's need for productivity 
and the individual's need for a per^Onal^meaningfulness in life. As used 
in career'*"education, "work" is a go6d wor^d - an individual opportunity, not 



^-a societal burden; ♦ . ^ ^> 

In C2ureer- education, the word "career" is defined as the totality of 
work one does in nis or her lifetime. Thus, the "careers" of most persons 
begin prior to er^tcring kindergarten and continue well ifito the retirement 
years. One can Change occupations jobs , or .positions , but one's "career" 
doesn't change. ^Rather, it evolves and develops • ^ 

^ ^ . . , ' '4- 

•In ceureer education, the wprd "education" is defined as the totality of 
t / • 

activities and experiences through which qne' learns." While it includes 
"schooling", it extends beyond what is learned in a formal classroom setting 
through the efforts of pe;?sons called "teachers". / " , " * 
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jrhus, ^career education'^ itself can4:>e gen^rically defined^ as a combina- 
ti'on of the two >fords "care(sr'* and "education" to mean all of those activities 
and experiences through which one learns about and prepares oneself for work. 
The societal goals of career education^ are to help each individual 
^ant to work, acquire 'the skills necessary for work, and engage in work that 
is satisfying to thd individual anci *bene^ici,gJj^or society,/ The indivi- 
dualistic gdals of career education are to^make* work possible, meaningful, 
and satisfying 'for eafchrindividyal. Viewed from either a societal or fr^om 
an individualistic sense, "work" is the central cote^ of ^he career education 
, concept, ^ 



Implemei;^ting Career ^Education 8 

Two key words - "infusion" and "collaboration" - underlie efforts to 
implement ^career education. The *word "infusion" is, used to repres^Kt 
t attempts, within the formal system of Education, to meike education, as ' 

^preparation for work, both a prominent and a permanent goal of all who 

*. > 

teach and of all who learn. The word "cbllaboration" is used to represent 
involvement among educators, the" business-labor-industry-prof ^ssional- 



government community, and th^ home and family sHfructure in caoreer education. 



lily ^2 

. i ^ > 

Both words correctly imply a number of major a;fd significant changes. 

> 

Infusion changes - those internal within the education system itself - 
take many forms. *'They ii^clude the following: 

a. A change, beginning in the elemeateury school and continuing 

. ^ • ■ ) 

througH .college educati^ , toward emphasizing career implications 
of subject matter. Hopefully, this will motivate students'^ to , ° 
leeurn more subject matter - including the basic skills of reading/ 



mathematic^s , and coTtftiuni cation-: 

b. A change / beginning i,n the elementary school cmd continuing 

^j^pugh college education, toward emphasizing ^good work habits^ 
' '-^ ' ' 

- including good study habits,. Hopefully, such an emphasis will 

conjtribute both to increasing academicT ^chievemer\t and to the use 

of good work hcibits in work don€ after. leaviSig the edu*bation system. 

c. ' A chcmge beginning in the elementary school emd continuing 
through college education, toward emphasizing the process of ceoreer 

- develbpment - including career awai*enecSs , caireerlexploration, 

' r - ^ 

carper motivation, career decision making, career pjrepciraHtion , 
and career entry. Hopefully, this will inci;ease caireer options 
for all students and lead toward more reasoned career decisions. 

d. A chcmge, beginning in the elementary school and continuing 

, '. . ' , . ^ . 

throu^gh college education, toward using p^rformsmce eve^luatiorv 
*^as one* means of measuring student acoomplishme^s . Hoi^fully,. 



this will aid the student in discovering what she or he^, raado 
and has done - how she or he has succeeded as a result of work. ^ 
This, in turn, should help'make work a more' personally meaniiigful 
experience tor eacll student and, as a result, help each student 



clarify her or his own personal work values. \ 



a. A chamge/ beginning in the secondary school cmd continuing | , 
through postsecondary education, toward recognizing the^heed^to 
increase the quantity, quality, and. variety of vocational an^ 

- ' ' 

technical education options offered all' students . H6p§fully| 

I i 
this will put our educational' offerings more in line with real 

occupatjj^al opportunities. Additional9:y it should h^lp^in| 
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i ,1 opening up opportunities for college-bound students to sample 

J ' ' ' ' ^ ^ 

vocational educatj.on offerings and for vocational education 
. ' studen^to elect some courses typically reserved for the college 

bound- This should, in tufn, greatly reduce tracking; 
.These^kinds of changes shoqld make it cTear qareer education is 

i ^ for all students, that.it is not^^mited to the K-12 Revels of education, 

^ ^ and that it will demand changes in the operational patterns and attitudes, of 
' all educators. Important as these changes are, they will not, by themselves, 
result in effective career education unless a set of collaborative 
^ activities are added to these' kinds of infusion effort's, " ^ 

Among the collaborative efforts needed between the education system a^hd 
fc the business- labor-industry-profess iona^government community / the foilov^ing 

' ; are partxculsurly crucial and importfiil^: 

a, • A change, beginning in the elementary scfiool and continuing 

through college education, toward using personnel from the world 

of Work outside of education as reso^irce persons in the classrooitv 
' • - '■i - 

^ and a^ consultants to education"^, personnel, -Hopefully, this" will 

' . . . ^ ' ' ' ' 

y belp both teachers and students become more aw^e of the world of 
• ^ ♦ * ' ^ . ^ • i 

work, the car^r implications of subject matter, and df the wide * ^ 

- L ' 

variety of work values currently operating in our society. 

b, A ch^ge, beginning in the elementary school and continuing i' 
through college education^ toward providing observational, work 
experience, and work-study opportunities°*to students and to those 
who educate students - to teacheS^, counselors , ^and school 
administrators. Hopefully, this will create a "third world" for 
studeijtrfe that will provide 'them with the kinds of knowledge and ^ 

ERIC ' : , . • 11 
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experiences that will allow them to make a niore effective transition 
from the world of schooling to the wor^ of work outside education, 
c. A change, beginning ih the secondary school and continuing 

through college education, toward establishing and operating, in 
collaboration with school personnel, job placement programs for* 
school leavers.. This includes the use of personnel from the world 
of work outside 6f^ education in teaching students job seeking, job 
getting, and job holding skills. Hopefully, this will pr^ia^ide 
some help in reducing the current high rate of. youth unemployment. 
The home and fatmily^ structure represents a critical and crucial part of 
the collaborative effort required for effective career education. Much of 
^aureer education's corjcerns center around student attitudes, work values^, and 
caireer decisions. These are matters that are, and' shoula be , heavily 
influehced by parents*. Among the many ways in whicfy w^ ask parents to joj.n 
this collaborative effort, the following eyre especially*" important : 

0 ^ 9 

a-w A change, beginning in the elementairy school^ and continuing ^t 

least through Grade 12, toward using paft^ents as rdle models for"^ ~ 
particular occupational life styles through their preseflce in the 
classroofti auid/dr through materials and information they supply for 
use in the classroom.*^ Hopefully , in addition to providing valuable 
information, this will* -also help parents view themselves and their 
work in a more positive light. This, in turn^ should help parents 



visit with th^ftt^ children in» a more pc4it^vfe fashioir about work, 
b. A change, beginning in the elementary ischog^and 'don^inuiftg at 
least through Grade '12, toward helpinglDoth paurents and children 

■ ■} • •" 

view the home as, in part, a kinc^ of work j^lace - as a place where 



Page 11 ^ ' ^ 

^ all family members wor^c, not just the 'mother • Hopefully , this will 



t 



I 

illustrate and reenforce the kinds of good work habits and positive 
work values school career education programs seek to provide. At 
the, very least, it^should he Ip^ avoid negating ^the school's efforts, 
c. A change ; beginning in the elementary school and continuing at 
least, through Grade 12, toward involving parents to a greater 
degree and in a more, positive fashion in the career development of 
their children. This includes encouraging students to discuss 
career problems and tentative career choices with their parents as 

-well as e^ncouraging it\ore contacts between parents and career 

« 

guidance personnel in the schools, ^Hopefully, this wilj enable 

" schools, parents, and students ^ to .wor^ together in expanding career , 

* * *' 

options open to students in ways that will protect freedom of 
choice, for students and avoid forcing any premature occupational 



decisions. 



d, A change, beginning in the elem^€^y school and continuing at 
least through Grade 12, toward involving parents and school 
, ^ personne'l in emphasizing the constructive and positive- valuefe of . 
work in one's leisure time. Hopefully, this, too, will help ^ 
students in the process of full career development. 
These three elements of society - the formal educational system, the 
buiiness-labor-in^ustry-professional-goVernment community, and the home 
*and family structure - 'mus.t collaborate if the need for and the promises of 
career .education a^e to be fulfilled. Hopefully, in every community, there 
will be^^ablished a Community Career Education Coordinating Council charged 
•with policy decisions for career education. Representation should be present 
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from all three of these societal elements. It will be particularly crucial' 

. v. ^ . 

that students themselves are represented on this Councils 

> 

Concluding Remctrks * ^ * ^. " ' 



Two practical qu^s^ions remain; (a) How much will it cost? and (b) JWhat 
are its chances of working? A few comments on both questions is in order hfere 

There is no doubt but that c^eer education v/ill cost some mpney. The 
l2u:gest single cost, will be inservice education of educational personnel. 
The second largest cost will be for someone to* "ramrod" the career education 
effort. 'Qther costs will ^include those for materials, for the kinds of 
collaborative efforts I have described; and for financial assist-ithce needed 
by low-income persons in order to implement the^^ career decisions. Whether 
.such costs represent additions, .to the education budget or a re-aligriment of , 
.existing budgets is a question yet to be atnswered in amy single fashion^ 

The greatest cost required for.<^reer eduqation is not measured in 
dollars. Rather, it will be measured in effort and commitmen'ta on the part ' 
of ' those who work to make career education effective. Surely, it viil take 
time and that does represent a cost. How we each choose i,o spend our time 
and energies is the really crucial question of cost facuig pareer education. 

Will career education work? The answer will obviously vary from place 
to place. No one ever said it will be easy - and it won't be. No ope ever' , 
said that all teachers, all .b^uginessmen, all parents, or all students willT' 

" ' 'J ' . ■ 

endorse or participate in career education -effort. It will be easy for 

each of us to itttmediatety, think of many individuals we know wh'C) are«very 

' m' i ' - . ^ . ^ , . 

unlikely to participate effectively in car.eer education . If we build our 

plauis atround probal)le failures, our chance^, f or success are very small^' indeed. 
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> ' . ^I.'wc^uld r4ther*buiid-plans 'cm ^ po^tj.^e b,as'i's ^-^y, looking for i'reso^rce3\ t.6 ' , 
, • 'm^ke "li wo?:k' i^at^ter^ tlhaft '^ob'^stacles, tUat-wil*i prevent v^ffoom >orl^ing . f ^ 

^ Finally,, -no one, has sajLd that ^ if im^Ijeijpiejited fully^ and* effectively 
. ,*y^uth prpfilems of transition from sc;hool to.iioipii wouli -di§lLppe4r', We have 
^ ^aid tb^t career education cajj make ^ gositive^ (rbntribUtibn towafrd solviilg^ 
; suefi.proble^ia^^ If given a chance, it^Will help some/ I am convinced of*"*thai.«» 



I "ask ^ha.t''yp\i give it thai: c^ia^ice, 
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